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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our disadvan-
taged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this aca-
demic year and the effect that last year’s spending of pupil premium had within our 
school.  
 

School overview 
Detail Data 
School name Smallwood Primary 

School and Language 
Unit 

Number of pupils in school  241 (Reception to Year 
6) 

Proportion (%) of pupil premium eligible pupils 44.4% 
Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023 to 
2025/2026 

Date this statement was published December 2025 
(updated April 2026) 

Date on which it will be reviewed July 2026 
Statement authorised by Fiona Loudon 

Headteacher 
Pupil premium lead Michael Talbot 

Deputy Head Teacher 
Governor / Trustee lead Bill Dhadli, Lead of CFC 

Committee 

Funding overview  
Detail Amount 
Pupil premium funding allocation this academic year £118,170 
Recovery premium funding allocation this academic year £0 
Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) £0 

Total budget for this academic year £118,170 
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If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 
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Part A: Pupil premium strategy plan 

Statement of intent 
We are committed to creating an inclusive school where the unique diversity of pupils 
is both recognised and valued and our approach to addressing disadvantaged is under-
pinned by our school values of : 
 

• Never Give Up 
• Always Take Part 
• Everyone Is Equal 
• Believe In Yourself 

Our school is unique as it includes Wandsworth's speech, language and communication 
specialist language unit provision for 47 pupils with an EHCP from reception to year 6.  
In our cohort of pupils eligible for pupil premium funding:  

• 56% also have SEND (28% EHCP and 28% SEND).   
• 32.7% have English as an Additional Language, including children at the early 

stages of learning English.  
• 11% are known or previously known to social services.  
• 7.5% are young carers  

There is a strong intersectionality of vulnerabilities with many of our children facing a 
range of barriers. Some children have experienced other challenges including domestic 
violence, temporary short-term and/or overcrowded housing, and/or have parents who 
are experiencing poor mental health.  
Our intention is that all pupils, irrespective of their background or the challenges they 
face, make good progress and achieve the highest possible outcomes for each pupil.  
The focus of our pupil premium strategy is to support our disadvantaged pupils to 
maximise their potential, which may be reaching or exceeding national attainment or 
meeting their EHCP targets.  We want all of our pupils to be well prepared for their fu-
ture education and to have successful adult lives.  
Our aim is to use pupil premium funding to help us achieve and sustain positive out-
comes for our disadvantaged pupils. Whilst socio-economic disadvantage is not always 
the primary challenge our pupils face we know that all children benefit from high-qual-
ity teaching focused on areas identified through robust diagnostic assessment of need, 
and through ensuring that all pupils have access a broad, balanced and enriched cur-
riculum.  
Our approach will be responsive to identified common challenges and to individual 
needs. We place a strong emphasis on early identification and catch up as our on entry 
data shows that many pupils enter with lower levels in language, communication, liter-
acy, and mathematics.  Many pupils also need support with their personal, social and 
emotional development. The numbers of children eligible for pupil premium and those 
facing other barriers can vary significantly from cohort to cohort.  
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Challenges 
This details the key challenges to achievement that we have identified among our disad-
vantaged pupils. 

Challenge 
number 

Detail of challenge  

1. Attendance is a barrier for some pupils in receipt of pupil premium. For 
some this may be linked to long-term medical needs or complex SEND 
whilst other factors include poor parental mental health, being a young 
carer and living in challenging family circumstances (including being 
known or previously known to social services).   
 
2024/25  Attendance for pupils with FSM was 91.9% and those with no 
FSM was 95%. 
 
YTD 2025/26.  
PP attendance (107 pupils across the year rec to year 6 ) 
Above 95%             42 pupils  
90-95%            29 pupils 
80-90%           25 pupils  
lower than 80%      11 pupils 
SA below 50%        0 pupils 
 

2.  Having SEND including an EHCP is the most significant barrier for many 
pupils in receipt of pupil premium.  56% of our pupils eligible for pupil 
premium also have SEND (28% EHCP and 28% SEND).  
 
Our school has a specialist language unit and the greatest need for 
pupils with an EHCP is SLCN.  24 of the language unit pupils are eligible 
for pupil premium (51%).   
 
There are 6 mainstream pupils with an EHCP in receipt of PP and a 
further 30 accessing SEN Support in receipt of PP funding.   
 
Excluding the language unit:  

• 14 mainstream pupils out of 194 have an EHCP (7.2%. 6 pupils 
in receipt of PP funding) 

• 56 mainstream pupils out of 194 have SEN Support (28.9% 30 
pupils in receipt of PP funding) 

• 70/194 mainstream pupils have and EHCP or SEN Support (36%) 
This is much higher than other local schools (2.8% EHCP and 7.76% 
SEN Support and 2.46% EHCP and 12.8% SEN Support)  

3 Adverse Childhood Experiences.  
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• 7.5% are young carers (8 of 12 young carers are  eligible for pu-
pil premium)  

• 11% are known or previously known to social services.  
• Poor child and/or parental mental health 
• Living in low quality and/or overcrowded housing, temporary 

housing and mobility 
• Witnessing domestic violence  

 
Adverse childhood experiences can result in low self-esteem, low emo-
tional resilience, disengagement with learning and poor behaviour 
choices. Internal records show a greater number of incidents (both for 
safeguarding and behaviour) for pupils who are experiencing disad-
vantage. 
 

4 Having English as an Additional Language  
32.7% of pupils eligible for PP have English as an Additional Language, 
including children at the early stages of learning English.  
EAL can be under-identified by parents when completing admission in-
formation.  
 

5. Lower attainment on entry and fewer mainstream children who are 
'school ready'. Many of our mainstream children enter with lower levels 
in language, communication, literacy, and mathematics.  All of the 
pupils in the language unit enter with much lower levels of speech, 
language and communication. Assessments, observations and 
discussions with pupils indicate under-developed oral language skills 
and vocabulary gaps among many disadvantaged pupils. These are 
evident from Nursery through Key Stage 2 and in general, are more 
prevalent among our disadvantaged pupils than their peers.  
Pupils in both mainstream and the language unit also need support with 
their personal, social and emotional development. 
 

6. Some children have limited access to sporting, arts and cultural enrich-
ment outside of school.  This can impact particularly on children within 
the language unit who have complex SEND. Children in the language 
unit often travel by LA transport and cannot access after school activi-
ties.  
 

7. The numbers of children eligible for pupil premium and those facing 
other barriers can vary significantly from cohort to cohort. This can im-
pact upon or skew headline national data sets.  
 
Our assessments and observations of reading comprehension show that 
disadvantaged pupils who don’t have SEND outperform the overall 
attainment of the year group in every class. However, disadvantaged 



6 

pupils with SEN require additional teaching to ensure that they make 
strong progress.  

Intended outcomes  
This explains the outcomes we are aiming for by the end of our current strategy 
plan, and how we will measure whether they have been achieved. 

Intended outcome Success criteria 
1. To improve attendance 
and reduce persistent 
absence.  

Sustained high attendance from 2026/27 
demonstrated by: 
The overall attendance rate for all pupils being at 
least 94.2%, and the attendance gap between 
disadvantaged pupils and their non-disadvantaged 
peers being reduced. 
The number of disadvantaged pupils who are 
persistently absent being reduced.  
Access a DfE behaviour and attendance hub. 
EWO will ensure that bespoke plans are in place for 
all pupils who are PA.  
All staff including class teachers understand their role 
in promoting positive attendance. 
Children can talk about Belonging.  

2. To ensure that all pupils 
make strong educational 
progress from their 
individual starting points.  

KS2 reading outcomes in 2026/27 show that more 
than 65% of disadvantaged pupils met the expected 
standard and 100% of disadvantaged (not SEND) met 
the standard 
KS2 writing outcomes in 2026/27 show that more 
than 60% of disadvantaged pupils met the expected 
standard and 100% of disadvantaged (not SEND) met 
the standard 
KS2 mathematics outcomes in 2026/27 show that 
more than 60% of disadvantaged pupils met the 
expected standard and 100% of disadvantaged (not 
SEND) met the standard 
 
Children with an EHCP are making good progress 
towards their EHCP targets.  
 

3. To actively address the 
impact of Adverse Childhood 
Experiences through a range 
of strategies aimed at 
achieving and sustain 
improved wellbeing and 
belonging for all pupils in 

Young Carers Strategy will be in place. 100% of 
young carers will be identified. 100% will be offered 
enrichment within the school day or through after 
school activities. 100% of parents of young carers will 
be signposted to local support services including 
holiday clubs.  
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our school, particularly for 
disadvantaged pupils. 
Improve emotional resilience 
for those experiencing 
complex family situations 
and social care involvement. 
To focus on belonging.  
 

Sustained high levels of wellbeing from 2026/27 
demonstrated by: 

• Qualitative data from pupil voice, pupil and 
parent surveys and teacher observations.  

• A significant reduction in behaviour incidents in 
our playground 

• Improved scores in the number of pupils who 
report they feel they belong at Smallwood. 

Access to mental health and emotional wellbeing sup-
port services leads to higher levels of emotional resili-
ence and emotional wellbeing 
 
Pupil voice shows positive sense of belonging 
Behaviour and positive attitude to learning observed 
in >85% pupils  

4. To ensure that children 
with English as an Additional 
Language are supported 
with early language 
acquisition.  
 

All children with EAL are identified as part of 
transition into the school. On entry assessments 
include level of competency in English. 
Bespoke support is in place for children at the earlier 
stages of learning English.  
In EYFS Little Wandle Foundations and high quality 
adult interactions alongside bespoke support for 
vocabulary acquisition enable children to quickly 
develop English language skills 
Bespoke support/translation is in place for parents 
who are not yet confident English speakers.  

5. To ensure that children 
are supported to catch up 
rapidly so that they are year 
1 ready by the end of EYFS . 
To enhance progressive 
EYFS curriculum, prioritising 
relationships, emotional 
literacy and belonging. 
 
 

On-entry and ongoing assessments are used to 
identify pupils who may be behind their peers. 
There is prompt identification of SEND and 
appropriate support strategies are in place.  
EYFS Profile outcomes show disadvantaged pupils are 
closing the gap with national non disadvantaged 
attainment (allowing for EHCP and SEN Support)  
Foundational skills are explicitly taught and prioritised 
(Little Wandle Foundations and Little Wandle support 
early reading, mathematics and early writing are 
embedded)   
Children are supported to develop resilience and to 
manage emotions through PSED support. They are 
demonstrating emotional resilience and belonging  
The EYFS Profile Good Level of Development 
contextualised score remains positive (indicating 
strong outcomes in light of the pupil context)  
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6. To ensure that pupils 
eligible for PP funding 
including those in the 
language unit have access 
to enrichment including 
sports, arts and cultural 
activities.  

Enrichment is explicitly planned and delivered as part 
of the core curriculum within the language unit. 100% 
of pupils in the language unit access weekly 
enrichment activities.  
 
Attendance of disadvantaged pupils at clubs is moni-
tored and reviewed to ensure access for all 
 
100% of pupils eligible for PP funding are offered 
access to a termly enrichment activity at no cost to 
parents/carers.  
 
There is a significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils 

7. To ensure that accurate 
assessment and tracking 
processes are in place to 
identify pupils at risk of 
educational 
underperformance and 
ensure rapid catch up.  

Pupil Progress meetings focus on progress and 
attainment of disadvantaged pupils.  
Focused educational catch up programmes are in 
place and the impact is monitored.  

Activity in this academic year 
This details how we intend to spend our pupil premium funding this academic year to 
address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: Budgeted cost: £ 36,000 
Note that some activities are funded through other funding streams  
Activity Evidence that supports this approach Challenge 

number(s) 
addressed 

Head of Language 
Unit and EYFS Lead 
have a reduced 
teaching commitment 
to enable them to 
focus on staff 
development/coaching 
to support high 
quality inclusive 
teaching  
(not funded through 
PP)  

EEF Toolkit-feedback 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/feedback 
 

2, 4, 5, 6, 7  
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Belonging CPD is a 
focus of staff 
development aligned 
to the SIP  

EEF-Improving Social and Emotional Learning in 
Primary Schools 
https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/primary-
sel 
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Purchasing a range of 
evidenced based 
assessments to 
identify strengths and 
areas of difficulty 

EEF- Special Educational Needs in Mainstream 
Schools 
https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/send 
 
EEF Teacher Feedback to Improve Pupil 
Learning 
https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/feedback 
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EP Time to carryout 
full assessment, 
provide report and 
recommendations to 
class teacher.  

EEF- Special Educational Needs in Mainstream 
Schools 
https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/send 
 
EEF Teacher Feedback to Improve Pupil 
Learning 
https://educationendowmentfoundation.org.uk/
education-evidence/guidance-reports/feedback 
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Improve outcomes 
and pupils’ learning in 
Reading and Writing , 
by building identity 
and individual voice. 
Writing CPD teachers 
and TAs. Teachers 
released from class to 
work with Literacy 
specialist, planning 
and co-op teaching 
 

 

EEF guidance of improving literacy, specific in-
terest in teaching writing composition strategies 
through modelling and supported practice. 
https://educationendowmentfounda-
tion.org.uk/education- 
evidence/guidance-reports/literacy-ks2 
 
https://educationendowmentfounda-
tion.org.uk/education- 
evidence/guidance-reports/literacy-ks-1 
 
EEF guidance for effective reading comprehen-
sion strategies. The approaches are woven into 
KS1 and KS2 daily lessons.  
educationendowmentfoundation.org.uk/educa-
tion- evidence/teaching-learning-toolkit/read-
ing- 
comprehension-strategies 
 

2, 4, 7 

Enhancement of our 
maths teaching and 
curriculum planning in 
line with DfE and EEF 

EEF guidance of improving mathematics 
through developing practitioner understanding 
of how young children learn mathematics, dedi-
cated integrated mathematics time throughout 

2, 4, 7 
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guidance.  We will 
fund teacher release 
time to embed key 
elements of guidance 
in school and to 
access Maths Hub 
resources and CPD, to 
support the 
implementation of 
White Rose Maths. 

the day, use of manipulatives, teaching which 
builds upon prior knowledge and use of high-
quality intervention. 
 
EEF Guidance on use of assessment to build 
upon prior knowledge, use of manipulatives and 
representations, teaching strategies to solve 
problems, enabling pupils to develop a rich net-
work of mathematical knowledge, developing 
pupil independence and motivation, using tasks 
and challenges to support pupils’ mathematics, 
using structured intervention to provide addi-
tional support and ensuring effective transition 
between KS2 and KS3. 
 
https://educationendowmentfounda-
tion.org.uk/early-years/maths/effective-peda-
gogy-mathematics 
 
https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-re-
ports/maths-ks-2-3 
 
EEF Teacher Feedback to Improve Pupil 
Learning 
https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-re-
ports/feedback 
 

EY staffing enables a 
focus on 
foundational skills 
including phonics, 
early writing and 
early mathematic in 
early years so that 
children are 
supported to catch 
up rapidly and be 
year 1 ready by the 
end of EYFS 

EEF toolkit  https://educationendowmentfoun-
dation.org.uk/education- 
evidence/teaching-learning-toolkit/phonics 
 
The more children have access to a wide range 
of books the more vocabulary children are ex-
posed to. Research shows that phonics is the 
main approach to teaching reading. Little Wan-
dle Letters and Sounds Revised Scheme sup-
ports comprehension. 
 
https://educationendowmentfounda-
tion.org.uk/education- 
evidence/early-years-toolkit/early-literacy-ap-
proaches 
 
https://educationendowmentfounda-
tion.org.uk/early-years/evidence-store/early-
mathematics 
 

2, 4, 5  
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Targeted academic support (for example, tutoring, one-to-one support, struc-
tured interventions)  
Budgeted cost: £ Budgeted cost: £ 49,850 
Note that some activities are funded through other funding streams  
 
Activity Evidence that supports this approach Challenge 

number(s) 
addressed 

Teach Talk  
1:1 SALT 

EEF Toolkit: Small group tuition, One to One 
tuition, Individualised Instruction, Oral Lan-
guage Interventions 
 
EEF Guidance reports: Interventions, Making 
best use of Teaching Assistants 
 

2,7, 4  

1 :1 and small group 
interventions delivered 
by trained staff  
 
Love2learn2read 
Phonic Interventions  
Bespoke Y3 Reading 
Intervention 
1:1 Reading 
Nessy 
Clicker 8  
Basic Maths skills 
White Rose 
intervention 
EAL support  
 
 

EEF Toolkit: Mastery Learning, Small group tui-
tion, One to One tuition, Peer Tutoring, Home-
work, Phonics, Preparing for Literacy, Reading 
Comprehension strategies, Oral Language In-
terventions Feedback, Behaviour Interventions, 
Social and Emotional Learning, Collaborative 
Learning Approaches, 
Metacognition and self-regulation, Individual-
ised Instruction,  
 
EEF Guidance reports: Preparing for Literacy, 
Metacognition and self-regulated learning, 
Teacher feedback to improve pupil learning, 
Interventions, Making best use of Teaching As-
sistants, Putting Evidence to Work, Using Digi-
tal Technology to Improve Learning,  Special 
Educational Needs in Mainstream Schools, 
Working with Parents to Support Children’s 
Learning 
 

2, 7, 4 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £ 33,600 
Note that some activities are funded through other funding streams  
Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 
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EWO / SAP 
Meetings, 
Embedding 
principles of good 
practice set out in 
the DfE’s Improving 
School Attendance 
 
Raising profile of 
positive attendance 
amongst staff 
 
Improve attendance 
and reduce PA as a 
core indicator of 
belonging. 

EEF Toolkit: Social and Emotional Learning, Col-
laborative Learning Approaches, Putting Evi-
dence to Work 
 
EEF Guidance reports: Improving Social and 
Emotional Learning in Primary Schools, Special 
Educational Needs in Mainstream Schools, 
Working with Parents to Support Children’s 
Learning 
 
Embedding principles of good practice set put in 
the DfE’s 
‘Improving School Attendance’ advice 
 
https://assets.publishing.service.gov.uk/me-
dia/66bf300da44f1c4c23e5bd1b/Working_to-
gether_to_improve_school_attendance_-_Au-
gust_2024.pdf 
 

1, 3 

Support for SEMH 
and well-being:  
  
ELSA- 2 additional 
staff trained  
Draw and Talk 
Nuture Group 
Place2Be 
PATHS 
 

EEF Toolkit: Small group tuition, One to One tu-
ition, Oral Language Interventions, Behaviour 
Interventions, Social and Emotional Learning, 
Collaborative Learning Approaches, 
Metacognition and self- regulation, Individual-
ised Instruction, Arts Participation 
 
EEF Guidance reports: Metacognition and self- 
regulated learning, Making best use of Teaching 
Assistants, Putting Evidence to Work, Improving 
Social and Emotional Learning in Primary 
Schools, Special Educational Needs in Main-
stream Schools, Working with Parents to Sup-
port Children’s Learning. 
 
Taking a coordinated and evidence-informed 
approach to mental health and wellbeing in 
schools leads to improved 
pupil emotional health and wellbeing which can 
help readiness to learn. 
https://www.gov.uk/guidance/mental-health-
and-wellbeing- 
support-in-schools-and-colleges 
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Wider enrichment 
and experiences 
provided through full 
time nursery places, 
free after school 

EEF Toolkit:  Arts Participation 
https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/arts-participation 
 
EEF Toolkit:  Physical Activity 

5, 6 
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clubs and subsidised 
residential visits, 
AFC Wimbledon 
Clubs, sporting 
events.  
Enrichment is 
explicitly planned 
and delivered as 
part of the core 
curriculum within 
the language unit.  
 

https://educationendowmentfounda-
tion.org.uk/education-evidence/teaching-learn-
ing-toolkit/physical-activity 
 
EEF-Improving Social and Emotional Learning in 
Primary Schools 
https://educationendowmentfounda-
tion.org.uk/education-evidence/guidance-re-
ports/primary-sel 
 
 

 
Total budgeted cost: £ 119,450 
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Part B: Review of outcomes in the previous aca-
demic year. Pupil premium strategy outcomes 
This details the impact that our pupil premium activity had on pupils in the 2024 to 2025 
academic year. SEND is the greatest indicator of variance between outcomes for pupils 
including those eligible for pupil premium funding.  
 
Phase Subject Cohort Pupil Pre-

mium 
Non-PP Difference National 

Average 

EYFS GLD 75.0% 66.7% 78.9% –12.2% 68.3% 

Y1 
Phonics 

32+ 76.7% 87.5% 72.7% +14.8% 79.9% 

Phase Subject Cohort Pupil Pre-
mium 

Non-PP Difference National 
Average 

KS1 
Teacher 
Assess-
ment 

EXS Reading  75.0% 60.0% 80.0% -20.0% 71.0% 

EXS Writing 70.0% 40.0% 80.0% -40.0% 63.0% 

EXS Maths 85.0% 60.0% 93.3% -33.3% 72.0% 

EXS Combined 60.0% 40.0% 66.7% -26.7% 59.0% 

GD Reading 45.0% 40.0% 46.7% -6.7% 19.0% 

GD Writing 35.0% 20.0% 40.0% -20.0% 9.0% 

GD Maths 30.0% 0% 40.0% -40.0% 17.0% 

GD Combined 30.0% 0% 40.0% -40.0% 7.0% 

Phase Subject Cohort Pupil Pre-
mium 

Non-PP Difference National 
Average 

KS2 
SATs 

EXS Reading  63% 41.7% 85.7% -44% 75.1% 

EXS Writing 59.3% 33.3% 85.7% -52.4% 72.3% 

EXS Maths 63.0% 41.7% 85.7% -44% 74.1% 

EXS Combined 51.9% 25.0% 78.6% -53.6% 62.2% 

GD Reading 22.2% 16.7% 28.6% -11.9% 33.4% 

GD Writing 14.8% 16.7% 14.3% +2.4% 12.8% 

GD Maths 14.8% 8.3% 21.4% -13.1 26.3% 

GD Combined 7.4% 8.3% 7.1% +1.2 8.4% 

 
 
 
 



15 

 
Evaluation of attainment 
Key Strengths: 

• EYFS (Communication and Language Focus): Targeted early interven-
tion and communication strategies are providing strong outcomes. With 
66.7% of our disadvantaged cohort achieving a Good Level of Development 
(GLD), we are successfully closing the initial communication and vocabulary 
gaps. This brings our Pupil Premium (PP) group nearly in line with the na-
tional average of 68.3%, demonstrating a highly effective use of early years 
funding. 

• Phonics Excellence: Year 1 Phonics remains a positive area of strength 
across the school. 87.5% of our disadvantaged pupils met the expected 
standard, outperforming non-PP peers by +14.8%. This significant positive 
variance confirms that ongoing investment in staff training and structured 
phonics provisions is exceptionally well embedded. 

• Key Stage 1 High Achievement (Reading): High expectations for our 
disadvantaged learners are resulting in excellent Greater Depth outcomes. 
In Key Stage 1 Reading, 40% of Pupil Premium pupils achieved Greater 
Depth Standard (GDS)—more than doubling the national average of 19% 
and demonstrating that our focus on reading Fluency (Little Wandle) is pre-
senting the element of challenge and securing deeper engagement. 

• Key Stage 2 Writing Outcomes: Targeted interventions for higher-ability 
writers in upper Key Stage 2 have removed barriers to advanced achieve-
ment. At Greater Depth, our disadvantaged pupils outperformed their peers 
(16.7% compared to 14.3%), showing the impact of focused writing work-
shops and feedback strategies. 

 
Targeted Areas for Development: 

• Key Stage 1 Writing is lower than the progress made in Phonics with only 
40% of PP pupils reaching the Expected Standard (EXS) in Writing.  Decod-
ing skills are not yet transferring into written stamina. 

• Key Stage 2 Reading is an area of development with pupils at EXS for PP 
is 41.7% (against a 75.1% National Average). This suggests a need to shift 
the focus from decoding to reading fluency to enable inference and stamina 
in Years 3-6. 

• Upper Key Stage 2 Stability is needed as the gap widens significantly by 
Year 6, particularly in Combined EXS (25% for PP vs 78.6% for non-PP). 
This indicates that disadvantaged pupils are more likely to not manage the 
demands in all three core subjects (Reading, Writing, or Maths). 

• Key Stage 2 Mathematics Progress: Enhance targeted support and 
small-group mathematical interventions in Key Stage 2. Our internal data 
which has been generated by NFER, highlights a need to accelerate pro-
gress for disadvantaged learners to bring their maths outcomes closer in 
line with reading and writing trends. 
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Evaluation: PATHS coaching programme impacted positively on outcomes and teacher 
confidence in delivering the programme. The feedback was overwhelming positive, 
commenting the programme was well embedded throughout the school, with 
adaptations made to meet the needs of children. School was awarded Model School 
Status 
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