Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2022 to 2023 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail

Data

School name

Smallwood Primary
School and Language
Unit

Number of pupils in school 249

Proportion (%) of pupil premium eligible pupils 33%

Academic year/years that our current pupil premium 2024/2025 to 2026/2027

strategy plan covers (3 year plans are recommended)

Date this statement was published December 2025

Date on which it will be reviewed July 2026

Statement authorised by Fiona Loudon
Headteacher

Pupil premium lead

Michael Talbot
Deputy Head Teacher

Governor / Trustee lead

Bill Dhadli, Lead of CFC
Committee

Funding overview

Detail Amount

Pupil premium funding allocation this academic year £118,170
Recovery premium funding allocation this academic year £0

Pupil premium fgnding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year

If your school is an academy in a trust that pools this £118,170

funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all pupils, irrespective of their background or the challenges they
face, make good progress and achieve high attainment across all subject areas. The
focus of our pupil premium strategy is to support our disadvantaged pupils to achieve
that goal, including progress for those who are already high attainers.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and young carers. The activity we have outlined in this statement is also
intended to support their needs, regardless of whether they are disadvantaged or not.

High quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our strategy is also integral to wider school plans for education recovery, notably in its
targeted support through the National Tutoring Programme for pupils whose education
has been worst affected, including non-disadvantaged pupils.

Our approach will be responsive to common challenges and individual needs, rooted in
robust diagnostic assessment, not assumptions about eh impact of disadvantage. The
approaches we have adopted complement each other to help pupils excel. To ensure
they are effective we will:

e Ensure disadvantaged pupils are challenged in the work that they’re set

e Act early to intervene at the point need is identified

e Adopt a whole school approach in which all staff take responsibility for
disadvantaged pupils’ outcomes and raise expectations of what they can
achieve.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Assessments, observations and discussions with pupils indicate under-
developed oral language skills and vocabulary gaps among many
disadvantaged pupils. These are evident from Nursery through Key
Stage 2 and in general, are more prevalent among our disadvantaged
pupils than their peers.

2

Assessments, observations and discussions with pupils suggest
disadvantaged pupils generally have greater difficulties with phonics
than their peers. The data below compares attainment of PP and Non
PP children in phonics (including LU), which illustrates that interventions
currently in place are having a positive impact on our disadvantaged
pupils.

Year % PP ARE % Non PP ARE All

Y1 85.7% (7 65.4% 69%
pupils)

Y2 Re-sit | 25% 28% 27%

Our assessments and observations of reading comprehension show that
disadvantaged pupils who don’t have SEN outperform the overall
attainment of the year group in every class. However, disadvantaged
pupils with SEN require additional teaching to close the gap.

Our assessments and observations show that PP who don’t have SEN
outperform the overall attainment of the year group in every class.

Internal assessments indicate that reading attainment among
disadvantaged pupils is below that of non-disadvantaged pupils.
Targeted intervention in Y6 had a positive impact in closing the
attainment gap

In KS2 SATS 38.5% of PP pupils achieved ARE, 100.0% PP (not SEN)
achieved ARE and over all attainment was 68%.

In other year groups there is evidence that the gap between
disadvantaged and non-disadvantaged pupils is closing due to well
targeted interventions. For example in Year 5 71% PP achieved ARE,
with 79% overall achieving ARE.

Some disadvantaged pupils are subject to challenging circumstances in
their home environment. This can be a barrier to their progress in read-
ing, writing and maths.

Attendance and persistent absence is a barrier for some of our
disadvantaged pupils. This has a direct impact on consistent progress.

Attendance for pupils with FSM was 91.9% and those with no FSM was
95%. This will be a focus for 25/26.




Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

1. Improved oral and Assessments and observations indicate significantly
language skills and improved oral language among disadvantaged pupils.
vocabulary among This is evident when triangulated with other sources
disadvantaged pupils. of evidence, including engagement in lessons, book

scrutiny and ongoing formative assessment.

2. Improved reading KS2 reading outcomes in 2026/27 show that more
attainment among than 65% of disadvantaged pupils met the expected
disadvantaged pupils. standard and 100% of disadvantaged (not SEND) met

the standard, 70% of disadvantaged pupils make good
progress in reading.

3. Improved writing KS2 reading outcomes in 2026/27 show that more
attainment among than 60% of disadvantaged pupils met the expected
disadvantaged pupils. standard and 100% of disadvantaged (not SEND) met

the standard, 70% of disadvantaged pupils make
good progress in reading.

4. Improved maths KS2 reading outcomes in 2026/27 show that more
attainment among than 60% of disadvantaged pupils met the expected
disadvantaged pupils. standard and 100% of disadvantaged (not SEND) met

the standard, 70% of disadvantaged pupils make
good progress in reading.

5. To achieve and sustain Sustained high levels of wellbeing from 2026/27
improved wellbeing for demonstrated by:
all pupils in our school, Qualitative data from pupil voice, pupil and parent
particularly for surveys and teacher observations.
disadvantaged pupils. A significant reduction in behaviour incidents in our
playground

A significant increase in participation in enrichment
activities, particularly among disadvantaged pupils

Improved scores in the number of pupils who report
they feel they belong at Smallwood.

6. To achieve and sustain Sustained high attendance from 2026/27
improved attendance for | demonstrated by:
all pupils in our school, The overall attendance rate for all pupils being at
particularly for least 94.2%, and the attendance gap between
disadvantaged pupils. disadvantaged pupils and their non-disadvantaged

peers being eradicated.

The percentage of all pupils who are persistently
absent being below 10% for disadvantaged and their
non-disadvantaged peers.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Budgeted cost: £ 35,048

evidenced based
assessments to identify
strengths and areas of
difficulty

insights into the specific strengths and
weaknesses of each pupil to help
ensure they receive the correct
additional support through interventions
of teacher instruction.

Activity Evidence that supports this Challenge
approach number(s)
addressed

Purchasing a range of Standardised tests can provide reliable | 2,3,4

intervention.

Evaluation: formal assessments are carried out three times a year and full analysis is
carried out to determine gaps in pupils learning. Additional provision is adapted
accordingly, this includes whole class support as well as group and individual

EP Time to carryout full
assessment, provide
report and
recommendations to
class teacher.

Educational Psychologists provide high
quality information on pupils’ strengths,
areas of difficulty and recommendations
for school.

All

Evaluation: 60 hours commissioned time from EP was purchased and used to
carryout assessments and reports with recommendations for school staff.

Writing CPD teachers
and TAs. Teachers
released from class to
work with Literacy
specialist, planning and
co-op teaching

Collaborative CPD links strongly with
improvements in both teaching and
learning.

The EEF stated, five strategies that
have relatively strong evidence for their
effectiveness in supporting pupils

with SEND: scaffolding; explicit
instruction; metacognitive strategies;
flexible grouping and use of technology.

3

of some children.

Evaluation: LA Literacy specialist supported class teachers with planning and
strategies to support writing. There is an increase in the number of children using
technology to support their writing, which is having a positive impact on the progress

Enhancement of our
maths teaching and
curriculum planning in
line with DfE and EEF

The DfE non-statutory guidance has
been produced in conjunction with the
National Centre for Excellence in the

4




guidance. We will fund Teaching of Mathematics, drawing on

teacher release time to evidence-based approaches.
embed key elements of | |mplement White Rose Maths across
guidance in school and the school.

to access Maths Hub
resources and CPD, to
support the
implementation of White
Rose Maths.

Evaluation: Maths lead supported teachers with planning, ensuring progression in
developing new knowledge and skills. Maths lead worked closely with identified class
teacher to ensure succession planning. White Rose Maths implemented across the
school.

Improve the quality of There is extensive evidence associating | 5
social and emotional childhood social and emotional skills
learning through the with improved outcomes at school and
PATHS programme. in later life.

This approach will be The PATHS programme is funded,
embedded into routine however additional resources will be
educational practices bought and teachers released to work
and supported by with coach and plan lessons.
professional

development and

training for staff.

Evaluation: PATHS coaching programme impacted positively on outcomes and
teacher confidence in delivering the programme. The feedback was overwhelming
positive, commenting the programme was well embedded throughout the school, with
adaptations made to meet the needs of children. School was awarded Model School
Status

PATHS® Survey Results

m Total % Improved & Stable

_ e

Reduced Aggression and Improved Concentration and Improved Social and Emotional
Disruptive Behaviour Attention. Competence.




Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £ 51,994

Activity

Evidence that supports this
approach

Challenge
number(s)
addressed

Teach Talk
1:1 SALT

Oral language interventions can
have a positive impact on pupils’
language skills. Approaches that
focus on speaking, listening and a
combination of the two, show
positive impact on attainment.

1

Phonic Interventions
TA 1:1 and group

Phonics approaches have a strong
evidence base indicating a positive
impact on pupils, particularly from
disadvantaged backgrounds.
Targeted phonics interventions have
been shown to be more effective
when delivered as regular sessions
over a period of 12 weeks.

LoveZ2learn2read

Bespoke Y3
Intervention

TA 1:1 Reading

The average impact of reading
comprehension strategies is an
additional six months’ progress over
the course of a year. Successful
reading comprehension approaches
allow activities to be carefully
tailored to pupils’ reading
capabilities, and involve activities
and texts that provide an effective,
but not overwhelming, challenge.

Nessy

Clicker 8

A fluent writing style supports
composition because pupils’
cognitive resources are freed from
focusing on handwriting, spelling,
and sentence construction and can
be redirected towards writing
composition. The 2018 report
commissioned by the National
Literacy Trust, highlights the benefits
of using technology to positively
impact on children’s learning, which
also stressed the importance of high
quality training on the software.

2,3




Basic Maths skills

White Rose
intervention

Daily maths fluency lessons across
the school using programme
developed and researched SEND
Support: a rapid evidence
assessment 2017; stated the most
effective numeracy interventions are
carefully matched to the individual
needs of students, important they are
targeted to the level of the learner.

ELSA

Place2Be

Draw and Talk

Nurture group

Two additional members of staff
trained in ELSA this year, which will
have a positive impact in being able
to support a greater number of
pupils.

Interventions used are all based on
sound research evidence.

Nurture approach established, with 2
TAs being given extensive training to
deliver group interventions.

Evaluation: End of year data

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £ 31,128

experiences provided
through full time
nursery places, free
after school clubs and
subsidised residential
visits.

approaches to supporting the most
academically able (DfE 2018),
demonstrates the impact of addressing
barriers to success in education that
derived from a family’s material poverty.

Activity Evidence that supports this Challenge

approach number(s)
addressed

EWO / SAP Meetings, The DfE guidance has been informed All

Embedding principles of | by engagement with schools that have

good practice set out in significantly reduced levels of absence

the DfE’s Improving and PA.

School Attendance

AFC Wimbledon Clubs, Mind.org - states There are many 6

sporting events, studies which have shown that doing

enhanced opportunities physical activity can improve mental

to engage in physical health.

activities and represent

the school.

Wider enrichment and Research to understand successful 1,3,5




Contingency fund for
acute issues

Based on our experiences and similar
schools to ours, we have identified a
need to set a small amount of funding
aside to respond quickly to needs that
have not yet been identified.

All




Part B: Review of outcomes in the previous academic
year. Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

No significant gap between all pupils and those entitled to pupil premium
Significant gap between all pupils and those entitled to pupil premium
Performing better than all pupils %
Year Pupils Reading Writing Maths
Year 6 All ARE 68 64 69
GDS 24 25 15
PP ARE 38 46 31
GDS 15 15 7
PP not ARE
SEND GDS
Year 5 All ARE 79 72 82
GDS 34 14 24
PP ARE 71 57 71
GDS 21 0 14
PP not ARE
SEND GDS
Year 4 All ARE 81 69 69
GDS 19 8 23
PP ARE 80 50 60
GDS 10 10 20
PP not ARE
SEND GDS
Year 3 All ARE 57 57 57
GDS 14 0 7
PP ARE 60 60 60
GDS 0 0 0
PP not ARE
SEND GDS
Year 2 All ARE 78 70 83
GDS 44 35 30
PP ARE 50 25 50
GDS 25 25 0
PP not ARE
SEND GDS
Year 1 All ARE 84 80 92
GDS 16 8 12
PP ARE 89 89 100
GDS 0 0 0
PP not ARE
SEND GDS
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Evaluation of attainment

Across the school there is an attainment gap between all pupils and those entitled
to pupil premium (PP) funding, however those entitled to pupil premium with no
SEND perform significantly better. The areas where there are significant gaps, are
dependent on the year group and not particular to one subject. Writing attainment
is low across the school and significantly for PP pupils, except in Year 1 and Year
3 where they are performing better.

In Y4 and Y5 there is no significant gap in reading.
In Year 1 PP pupils are performing better than ‘all’ pupils.

Targeted support through structured interventions and 1:1 support will continue to
provide support for identified pupils, which will be monitored and tracked through
learning plans, inclusion and pupil progress meetings. The plan of support is
detailed in the Pupil Premium Strategy Statement 2025 / 2026.
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